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School Community 
 

 
 

Cache Creek Elementary is a small, rural school with a warm, welcoming community of 
learners. CCES is home to just over 100 learners from K-7 joining us from the Village of Cache 
Creek, Ashcroft, Bonaparte, Walhachin, Loon Lake, Pavillion, Marble Canyon, and surrounding 
areas. Colourful, vibrant murals, both inside and outside the school, represent the uniqueness 
of our school community. CCES is a hub within the community and we share our space with a 
variety of partners. One of the benefits of being a small school is the flexibility and opportunity 
to engage learners in many multi-age and cross-grade activities that help to build both 
connections and community. Last year, the community came together to enter and win the 
$100 000 BCAA playground, and this has really supported the continued development of our 
physical space. 

 
CCES rests on the traditional territory of the Secwépemc nation.  Our learners are 

closely connected to the Indigenous community we live in.  Our school often welcomes 
community guests and elders to join in or lead the learning activities in classrooms. Many 
projects, over the past two years, have emerged with a focus on stewardship.  Such projects 
have allowed for rich, diverse, experiential learning opportunities.  The creation of school 
gardens, greenhouse, composting systems and local wildlife monitoring project are examples of 
student creativity, engagement and a connection to their local community.   Staff believe that 
"learning by doing" is a critical avenue for learner growth, and that connecting learning to our 
land and community is vital in our context. 
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Appreciative Inquiry 

 
"Appreciative Inquiry (AI) is a group process that 
inquires into, identifies and further develops the best 
of “what is” in organizations in order to create a better 
future. Often used as an approach to large-scale 
change, it is a means for addressing issues, challenges, 
changes and concerns of an organization in ways that 
builds on the successful, effective and energizing 
experiences of its members. Underlying AI is a belief 
that the questions we ask are critical to the world we 
create." (Preskill & Catsambas 2006 p2) 
 

 

 
Dream: Three-Year Goal 

 
The school team has come together over the past two years to collectively envision and 

reflect upon what we most want for our learners and we are working to develop a direction and 
vehicle to reach this goal. Professional discussions, in the discovery phase of the appreciative 
inquiry cycle, revealed that the highlights of our learning context have been rooted in activities 
that allow learners to engage in rich, project-based, experiential learning, opportunities that 
connect to place, community and stewardship. These same opportunities have led to the 
development of core competencies. Our intention, as a school team, is to explore innovative, 
project-based theories and practices that to embrace interdisciplinary ways of teaching and 
build learners who have the capacity for compassion, determination and resourcefulness.   As 
teachers implement these areas of practice, it will be important to support the understanding 
of core and curricular competencies that now reflect the larger educational shift and to support 
teacher collaboration in this process. We will be working to create experiential learning 
opportunities that foster social responsibility, relationship building, and student ownership of 
learning through connections with the local community.  Through these opportunities, we hope 
to foster the core competencies that learners will need to be successful in school and beyond. 
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The focus in years one and two of our collective work was to build conditions and 
collaborative structures that support risk-taking, change, and the sharing of practices. As a team 
we both explored and created models and frameworks for authentic and meaningful project-
based learning experiences. As a school, we collaboratively explored and implemented projects 
and problems that led our learners to be creators and problem solvers in a real world, authentic 
context and feel empowered to be agents of change. Using current research on project and 
problem based learning, and framing our planning and instruction around this model, we 
worked to give our learners experiential opportunities that make learners feel like what they do 
matters.  

In our last year of the appreciative inquiry cycle, we hope to develop deeper and more 
authentic experiential learning opportunities for our learners. School staff are focusing on 
developing learning activities that are rich in field experiences, connecting to relevant local 
issues, and developing learning partnerships with the outside world. As much as possible, we 
want the work of school to mimic the work of the real world, and support students to feel like 
contributors and community partners. We are hoping embed powerful experiential learning 
opportunities across all content areas and grades. 
 

 

Design 
 

 

 
“The plain fact is that the planet does not need more 

successful people. But-  it does desperately need more 
peacemakers, healers, restorers, storytellers, and lovers of 
every kind. It needs people who live well in their places. It 
needs people of moral courage willing to join the fight to 

make the world habitable and humane. And these qualities 
have little to do with success as we have defined it.” 

 
(David Orr, 1992) 

 
 
The problems of the world our learners will face are complex, interconnected and 

require large-scale collaboration: schools need to become a model and a catalyst that 
empowers learners to rise to this challenge. We want our learners to “connect the dots instead 
of simply collecting them” (Hopkins, 2013). Interdisciplinary learning through authentic 
problems provides a model for the type of problem solving our learners will be responsible for 
once they leave school. Linking learning to issues of place and community provide a layer of 
authenticity to this work; community and context can provide rich, socially-mediated 
experiences for individual learning (Vygotsky, 1978). Learners work to address problems and 
issues relevant to their local context and, in so doing, do in connection with community 
partnerships. We want to create learning opportunities that are meaningful and purposeful. 
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School systems should base their curriculum not on the idea of separate subjects, but on the 
much more fertile idea of disciplines, which makes possible a fluid and dynamic curriculum that 
is interdisciplinary (Sir Ken Robinson, 2009). 

In a shift from content to skills, we are seeing a need for learners to be resourceful, 
determined and compassionate. The development of these competencies will support our 
learners as they wade through the vast landscape of information and media, filter accordingly, 
and are able to know what to do when they don’t know what to do. It will support them to 
know how to reach for support, build networks and capacity, access information and deliver it. 
We want our learners to feel connected to their community and the world, and to utilize 
technology, media and human connections to do this. We want them to be resilient problem 
solvers who are able to become managers of their own learning and view themselves as 
contributors to the communities they live in and beyond. When learners are “anchored in both 
human and natural communities, people can experience a sense of contentment, meaning, and 
purpose” (Gregory A. Smith, 2010). 

 
 

 
 

 
 
 
 
 
 

https://www.goodreads.com/author/show/791169.Gregory_A_Smith
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Design: Three-Year Action Plan 
 

Explore and implement problem and project-based learning 
opportunities that focus on stewardship and community 

 Create experiential learning opportunities that foster social 
responsibility, relationships, student ownership of learning, 
and connections with local community 

 Develop common language and frameworks for authentic 
problem and project based learning experiences and engage 
in shared professional development in these areas 

 Develop partnerships outside the school to support learning 
that is relevant to place and community 

               

 
 

       

Create, implement and nurture structures and supports that 
encourage teacher collaboration and the sharing of practices 

 Nurture collaborative structures embedded within 
instructional time to allow for flexible groupings and 
the release of teacher teams to co-plan and co-teach  

 Multi-layered collaboration with Inclusion Specialist, 
Aboriginal Student Support Workers, local Education 
Coordinators, District Experiential Learning 
Collaboration teacher to design local, project-based 
learning opportunities to be accessible to all learners 

 

Focus: Year Three (2018-2019) 
As we work to deepen and extend authentic experiential learning opportunities, staff and 
student will focus on the following goals: 

 Build learning partnerships with field experts in every class (University, Business, Local 
Bands, etc) that can support classes with ongoing and enduring authentic opportunities 

 Offer land-based learning opportunities in every class that allow students to build deeper 
understanding of the local land, people and community 

 Use tuning protocols to support embedding experiential learning opportunities in 
teacher project planning 

 Continue with whole school, multi-age wellness experiences that involve local 
community members to share their knowledge 

 Collaboratively asses depth and impact of experiential learning through pre/post field 
experience reflections with students (regularly analyzed by school team) 

 Support teachers with collaboration and co-planning opportunities to continue to 
support the development of powerful and experiential projects (within school and out of 
school partner collaborations) 
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Destiny 

Through the narratives of those involved, the destiny can benefit from the “information-
rich, critical, revelatory, and unique data sources (Johansson, 2003) of learners. Learner stories, 
narratives and reflections can be rich data sources, and learners must be regarded as knowers 
(Cochran-Smith & Lytle, 2009). Using data to assess which aspects of experiential learning our 
students reflect upon as experiencing will allow us to narrow and shift our focus as needed. 
Results of students' reflections on the project-based inquiry model will allow teachers to 
narrow and shift our focus as needed. We want to discover which aspects of authentic problem 
and project based earning our learners reflect on experiencing. This data will help shape the 
professional development we explore as a staff for the next year, and provide insight to which 
areas we need to develop more intentionally. 

 

Baseline Data – Fall 2018 

 
Student stories this fall offered insights to both the success and challenges they 

experienced with project-based learning opportunities. In previous years, our student 
interviews and surveys informed us that there was an absence of data in relation to how much 
of these experiences were rooted in authentic problems linked to the field and real world 
contexts. This suggested that that focusing on these areas would deepen and contextualize the 
learning experience. This data provides a baseline on learner entrance points and successes, 
and allows us to be responsive to learner needs as we implement changes to teaching and as 
learning practices evolve.  As we continue on our school journey, we will continue to reflect 
upon what our learners are telling us, and how their reflections on experiential learning can 
inform and support our planning. Examining how this data shifts over time, as a result of the 
actions we take to address it, will allow up to continually hone our practices to support 
competency development of our learners. This data will support the continued evolution and 
future responsiveness of these practices. 
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A) Student Interviews and Surveys 

Students were interviewed (primary) and/or asked to complete an anonymous online 
(intermediate) fall and spring survey that asked them to consider: 
 
 
Rating Scale – Never to Always (quantitative data) 
 
I learn about real life things at school. 
 

 
 

I learn about things that are connected to my community. 
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I learn from experts. 
 

 
 
Open answer box (qualitative data) 
What learning experiences or projects have you enjoyed most this year so far? What did 
you enjoy about them? 
*this question will also be added to student interviews for report card comments throughout the year so that 
we can continue to build data and assess student experiences and learning cyclically  
 
 

 
This data helps inform us of the learning experiences that are lasting and memorable for 

students. We compiled student feedback into a data visualization (word cloud) to give us a 
snapshot of key themes in student survey responses. Word clouds (also known as text clouds or 
tag clouds) work in a simple way: the more a specific word appears in a source of textual data, 
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the bigger and bolder it appears in the word cloud. The word cloud shows us what experiences 
students found impactful. The majority of student responses highlighted learning opportunities 
that were experiential in nature, and this data will allow the team to explore what types of 
learning experiences we want to continue to invest time and planning in. 

 

 
B) Experience Mapping – Experiential Learning KWL 

Teachers expressed a desire to assess depth of learning through use of a common KWL 
(Know, Wonder, Learn) graphic organizer for students to complete prior to experiential learning 
opportunities (field experiences, learning partner visits, outdoor learning excursions, etc). 
Teachers want to work with students to access background information, and have students 
reflect on the impact of experiential learning within projects. Teachers will look for themes and 
the whole school will discuss emerging themes regularly as we engage in ongoing professional 
discussion around our action plan for learning. This information will help us guide and structure 
the type of experiential opportunities we offer based on depth of learning and student 
reflection. Students will be interviewed and filmed to create learning artifacts. Teachers, 
Principals and students will film student interviews and reflections, and these will form a larger 
media that shares the learning story of CCES this year. 

 
 
 
 
 
 


